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If I were a first grade teacher, I would formally assess all of my students at the beginning of the year to determine their knowledge about reading.  I would choose an assessment instrument that would gauge alphabet knowledge, concept of word, spelling, and word recognition.  
Students should be assessed on upper and lower case alphabet recognition and alphabet production.  Alphabet production requires different skills than alphabet recognition, more brain power is required to listen to a letter, process what was spoken, and produce the letter in written form. While assessing alphabet production, the teacher/assessor may identify other areas where the child is deficient, which might include fine motor skills.  Since students must know the alphabet in order to read, this part of the assessment would help the teacher know whether to begin reading instruction by remediating those children who do not have strong alphabet knowledge, or whether to move children toward working with words. 
While assessing a student’s concept of word in text, the student and I would read a book appropriate for a beginning reader.  I would give the student support while reading by echo reading and modeling finger pointing.  Then I would ask the student to read the same page, finger point, and to identify specific words on the page that we just read.  The finger pointing piece of this of the assessment would allow me, as the teacher, to determine if the student understands that words are separate and have spaces in between them.  Also, a student’s ability to identify a specific word that he/she just read would give me some knowledge of whether the student understands that spoken and written language are connected.  
Spelling is an important piece of this formal assessment.  As the teacher I would give a specific set of words to the first grader and ask that they spell the word.  This type of assessment would help me as the teacher get a clearer understanding of precisely where a child was in their phonemic awareness knowledge.  Based on the students spelling sample, I would be able to determine more specifically each student’s stage of phonemic awareness development.  Is the student hearing just beginning sounds of words, or maybe the student is hearing beginning and ending, or possibly the student has a more highly developed phonemic awareness and can hear the beginning and ending consonants and hear that there is a vowel in the middle of a basic words.  In addition, while giving the spelling piece of the assessment I could easily informally assess if the student has any tapping/sounding out or segmenting skills.
The last piece of the assessment should assess sight words both decodable/non-decodable to understand what words the student already has stored in his/her memory.  The more words that the student has stored to memory the more likely that the student will be able to move easier through text because he/she will not have to spend energy to decode words they have already committed to memory.

I would begin to work with the low beginners by first making sure that I have the right materials.  I would need a book collection which included books with predictable patterns and picture support.  I would start the low readers in these types of books and I would have a book rotation system where I would introduce a book and read it together and keep that same book for several days so that the student has enough time to become familiar with the book and built their confidence reading the book.  Each day I would introduce a new book and add that book to rotation system so there was always a book with which the children are familiar.  This familiarity with text helps increase sight vocabulary and most importantly supports the student so that he/she feels successful and wants to continue to read.  Also, rereading familiar books would allow me, as the teacher, to teach specific reading skills as we read like finger pointing, comprehension, using pictures as clues, identifying varying types of punctuation and why the author may use different kinds of punctuation, or identifying characteristics of each book like wrap around covers.  
Another aspect of reading instruction that I would emphasize would be word pattern (word families, short vowels, consonant blends, and long vowels) skills.  Based on the student’s performance on the formal assessment I would know where to begin with pattern skills. Most of the lower tier of students will begin pattern instruction with word families starting with a. In order to begin word pattern instruction the student should demonstrate consistent alphabet knowledge.  Once the student has mastered the alphabet letters and sounds pattern instruction can begin.  
Effective reading instruction must include writing.  I would focus on writing by allowing the lower group of beginners to dictate a story.  I would then write the story as they dictate it, while asking students what letters specific words begin with and modeling vowel usage to keep them engaged.  Later, I can use some of these dictations as a book which I could add to the book rotation system.  Sometimes it might be appropriate for the student to simply write about something in which he/she is interested.  It might even be necessary for the student to draw a picture of what he/she wants to write about first so that the writing process might be easier.  If I were working with a student individually, I would ask the student to write a sentence that he/she created; I would then correct the sentence, place it on a sentence strip, cut the sentence apart, and then ask the student to put it back together.  Writing about something that the student created is more powerful because they have ownership of the sentence.  As the teacher, I could then informally assess individual student progression based on what parts of the words students write in their own stories.  These writing samples allow me to see if a student is progressing, at what speed, and if any of the word study words are transferring over into their writing.  The sample also would tell me if the students could see words as separate units with spaces.
As the classroom teacher it is my responsibility to differentiate my instruction to meet the needs of all students.  The classroom should be organized into groups based on ability levels, which can be determined by the formal assessment.  I could give whole group instruction and differentiate the product based on the student’s reading level.  In addition to differentiating whole group instruction I would have small group instruction.  Within each small reading group the students should be working with stories and words that are on their instructional level. With small group instruction, everyone in the room is allowed to move at his/her own pace and each student is allowed to perform at his/her ability level.  
#2
Concept of word is the ability to finger point accurately to each individual unit or word and recognize that words have spaces in between them and the ability to distinguish where one word begins and the other one ends.  A teacher can assess whether a child has concept of word by echo reading a story.  When it is the student’s turn to read the story then the teacher can tell if the child is accurately pointing to the corresponding word as he/she reads.  Here the teacher is learning if the child realizes the translation of spoken words to written words.  After the child has read the page back to the teacher then the teacher can point to words to see if the child can name the word, whether automatically or if they can figure out the word by going back and rereading the page.  
The teacher should model finger pointing with accuracy.  This modeling helps students realize that words are separate units made up of letters with spaces in between.  This also helps the students understand that what they are reading matches those words that are being spoken.  The key is having the students continually follow up the finger pointing modeling by actually doing it themselves.  In the video that we watched in class, (about  Mrs. Hemiter’s class) showed that Mrs. Hemiter modeled finger-pointing and the student’s practiced finger pointing, however their accuracy was not monitored.
A student’s concept of word knowledge can be deepened and a more powerful learning experience can occur if the teacher monitors finger pointing to ensure accuracy.  The teacher can monitor finger pointing during whole group instruction, small group instruction, or while working one on one during self selected reading.  Accuracy is crucial for beginning readers to fully understand that the words that were spoken during the echo reading (phonological awareness) correlate with the words that are printed on the page.  Finger pointing accuracy insures that the student is matching the correct spoken word with the correct written word.  The more accurate a child finger points the more quickly they can learn the reading “code”.  Students can then begin to realize that these words are made of sounds with which they are familiar.  They then begin to recognize the role of these sounds at the beginning of words.  Students can then use the beginnings of words and pictures to help them decode the text.  After students use the beginnings of words to decode text, they are well on their way to reading and decoding whole words.
